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Inclusion strategy 2026-2027

This statement details our school’s approach to delivering inclusive practice for all children, including those with SEND, funded by our core school budget (including the notional SEN budget) and the inclusive mainstream fund (IMF).
Strategy overview
	DETAIL
	DATE

	Academic year/years that our current inclusion strategy covers
	September 2026-July 2027

	Date this statement was published
	20th September 2026

	Date on which it will be reviewed
	20th July 2027

	Statement authorised by
	Kirsten O’Neill


Statement of intent
At Albany Infant and Nursery School, inclusion is at the heart of everything we do. Our vision is that every child feels safe, valued and able to succeed, regardless of their starting point, background, need or circumstance. Through our values of Safe, Kind and Proud, we create a culture where every child belongs, every voice matters and every individual is celebrated.
We recognise that our pupils arrive with a diverse range of strengths, experiences and needs. Some children require additional support to access learning, whilst others face barriers linked to communication and language, special educational needs and disabilities, disadvantage, attendance, social and emotional needs, or English as an additional language. We are committed to identifying these needs early and responding with care, expertise and ambition so that no child is left behind.
Our approach is built upon the belief that inclusion is not a place or a programme. It is the responsibility of every adult in our school. We strive to remove barriers to learning through high-quality teaching, reasonable adjustments, targeted intervention and personalised support, while maintaining high expectations for all pupils. We believe that children achieve best when they learn alongside their peers, develop positive relationships and feel a genuine sense of belonging within our school community.
We are ambitious for every pupil. Children with SEND, disadvantaged pupils, those with social care involvement and those learning English as an additional language are entitled to the same rich, broad and engaging curriculum as their peers. Through careful adaptation, skilled teaching and strong partnership working, we ensure that pupils can participate fully in school life and make meaningful progress from their starting points.
Inclusion extends beyond academic achievement. We are committed to nurturing the whole child. Through our pastoral support, ELSA provision, nurture approaches, Forest School development, enrichment opportunities and strong safeguarding culture, we help children develop confidence, resilience, independence and a positive sense of self. We support pupils to understand and celebrate difference, show respect for others and contribute positively to their community.
We work closely with families because we believe that successful inclusion is built on trust, collaboration and shared aspirations. Parents and carers are valued partners in their children's education and wellbeing. We seek to listen carefully, communicate openly and work together to ensure every child receives the support they need to thrive.
Our inclusive culture is underpinned by a commitment to equality, diversity and belonging. Through our curriculum, assemblies, No Outsiders programme and daily interactions, children learn that everyone is welcome, everyone deserves respect and everyone has the right to feel safe. We actively promote understanding of protected characteristics and prepare pupils to be thoughtful, compassionate citizens in modern Britain.
At Albany, inclusion means more than meeting need. It means helping every child to flourish. We want every pupil to leave us feeling safe in who they are, kind to others and proud of what they can achieve.
Barriers to learning and participation
This includes the key barriers to learning and participation that we’ve identified in our school, which require inclusive universal approaches and targeted support.
	
	Detail of barrier to learning

	1
	Communication and language 
· Many pupils enter Nursery and Reception with delayed speech, language and communication skills. Increasing numbers of pupils present with communication and interaction needs, including those associated with autism and social communication difficulties.
· Disadvantaged pupils are disproportionately represented amongst those entering school with delayed language development.
· Pupils may have secure understanding in their first language but need support acquiring vocabulary, grammar and confidence in English.

Pupils with communication delays:
· Many pupils begin school with vocabulary significantly below age-related expectations.
· Children may struggle to articulate needs, explain ideas and participate fully in learning discussions.
· Difficulties sustaining attention can impact learning across all curriculum areas.
· Language delay can affect phonological awareness, comprehension and reading progress.
· Limited communication skills can affect friendships and collaborative play.
Early years pupils:
· Children often have limited vocabulary and difficulty expressing needs and ideas.

	2
	Attendance 
· Leaders identify historically low parental expectations around attendance and punctuality.
· A small number of pupils account for a disproportionate amount of missed learning.
· Attendance concerns often overlap with disadvantage, SEND and safeguarding needs.
· Reduced attendance affects attainment, social development and pupil wellbeing.

	3
	Social, Emotional and Mental Health
· A growing number of pupils require support with emotional regulation, resilience, anxiety, confidence and relationships.
· Some disadvantaged pupils experience additional safeguarding, housing, health or social challenges that impact readiness to learn.
· Some pupils require support to build friendships and confidence within an English-speaking environment.
· Some pupils have experienced neglect, trauma, family breakdown, domestic abuse or instability.
· Some pupils have experienced neglect, trauma, family breakdown, domestic abuse or instability.  
· Past experiences can affect self-esteem, trust, emotional wellbeing and behaviour.
· Some pupils experience sensory processing differences that affect their ability to access learning environments, manage transitions and regulate emotions.
· 

	4
	Parental engagement 
· Families can find SEND processes, referrals and specialist services complex and difficult to access.
· Some disadvantaged pupils experience additional safeguarding, housing, health or social challenges that impact readiness to learn.
· Parents may face language barriers when accessing information, school systems or external support services.
· Families may be adapting to new educational expectations and systems.
· Family circumstances may contribute to inconsistent attendance patterns.
· Leaders identify historically low parental expectations around attendance and punctuality.
· Some families experience significant financial challenges that limit access to enrichment opportunities, books, educational experiences and extra-curricular activities.


At Albany Infant and Nursery School, we recognise that barriers rarely exist in isolation. Many pupils experience multiple layers of disadvantage, need or vulnerability. Our inclusive approach seeks to identify barriers early, understand the whole child and work collaboratively with families and external partners so that every pupil can access the support, opportunities and ambitious curriculum they need to flourish. Through our values of being Safe, Kind and Proud, we are committed to ensuring that every child feels they belong and can achieve success.
Activity in this academic year
We will prioritise these activities in this academic year to alleviate the above barriers to learning and participation faced by pupils with additional needs and SEND.
	Description of activity
	Barriers to learning
	Activity tier
	Total bugdeted cost

	[Detail where funding has been allocated to build an inclusive core offer, and note the evidence of effectiveness]
	[Identify the barriers to learning this activity supports]
	[Universal and/or targeted]
	

	1. Communication and Language


Oral Language Interventions: +6 months progress with particularly strong evidence in EYFS and primary settings.
	Barrier

Delayed language acquisition
Limited vocabulary
Poor sentence structure
EAL language development
Poor listening and attention
EEF Evidence

	Universal quality first teaching strategies:
· Vocabulary-rich classrooms
· Sentence stem approach with high expectations 
· Talk partners
· Structured classroom discussion
· Story retelling
· Explicit vocabulary teaching
· Use of widget
· Use of Makaton signing 
Targeted support:
· Wellcomm intervention
· Bell foundation assessments and language groups 
· Speech and language programmes 
· Language enrichment groups
· Makaton intensive support for pre-verbal pupils 
· Intensive interaction for non-verbal pupils
	

	2. SEND and Communication & Interaction

Teaching Assistant Interventions: +4 months when carefully planned and delivered.

Metacognition and Self-Regulation: +8 months. 
	Barrier

Accessing learning
Retention of knowledge
Independence
Social communication
EEF Evidence

	Universal
•	Visual timetables, now and next, widget, adaptations to learning 
•	Widgit supports
•	Enable tables
•	Explicit modelling
•	Retrieval practice
Targeted
•	Precision teaching
•	B-Squared targets
•	Structured intervention programmes
•	Inclusion Hub provision
Individual timetables
	

	3. Disadvantaged Pupils

EEF Evidence

The strongest approaches for disadvantaged pupils include:

Oral Language (+6 months)
Feedback (+6 months)
Metacognition (+8 months)
Reading Comprehension (+7 months)
Parental Engagement (+4 months)
	Barrier

Vocabulary gap
Attendance
Reduced cultural capital
Limited opportunities

	Universal
· Daily reading
· Curriculum vocabulary teaching
· Retrieval practice
· Explicit instruction
Targeted
· Bottom 20% reading programme
· Phonics keep-up
· Precision teaching 
· Targeted blending blasts 
· Subsidised clubs and trips
Priority access to enrichment
	

	4. Attendance

EEF Evidence

Parental engagement approaches can improve pupil outcomes when relationships are strong and communication is purposeful.
	Barrier

Parental attitudes
Persistent absence
Vulnerability

	Universal
· Weekly attendance communication
· Attendance celebration
· Parent messaging
· 
Targeted
· ELSA attendance support
· Attendance panels
· Family support meetings
TAF processes
	

	5. Reading

EEF Evidence
Reading Comprehension Strategies: +7 months
Phonics: +5 months
Oral Language: +6 months
	Barrier

Limited language exposure
Poor fluency
Weak comprehension

	Universal
· Little Wandle
· Daily reading lessons
· Story reading
· Fluency modelling
Targeted
· Daily reading
· Keep-up interventions
· Rapid catch-up
Little Wandle Fluency
	

	6. Writing

EEF Evidence

Strong oral language, effective feedback and metacognitive approaches are associated with improved literacy outcomes.
	Barrier

Poor oral language
Weak handwriting
Transcription difficulties

	Universal
· Teaching Sequence for Writing
· Explicit modelling
· Vocabulary instruction
· Shared writing
Targeted
· Fine motor programmes
· Precision teaching
· Additional handwriting support
	

	7. SEMH and Wellbeing

EEF Evidence

Social and Emotional Learning: +3 months progress
	Barrier

Anxiety
Trauma
Poor self-regulation
Low confidence

	Universal
· SCARF curriculum
· No Outsiders
· Restorative approaches
· Big Question assemblies
· You Hue 
Targeted
· ELSA 1:1
· Nurture groups
Self-regulation groups
	

	8. Independence and School Readiness


EEF Evidence

Combining Oral Language, Self-Regulation and Parental Engagement provides the strongest evidence base for improving readiness for school.
	Particularly for EYFS.

Regulation
Independence in self care
Oral language 
Resilience
	Universal
· ShREC interactions
· Mastering Number
· Continuous Provision
· Independence routines
Targeted
· Early identification
· Wellcomm
· Parent workshops
· Fine and gross motor interventions
	

	
	
	
	


Intended outcomes 
This explains the outcomes we want our inclusive approaches to achieve, and how we will measure whether they have been achieved.
	Intended outcome
	measurable success criteria
	Target date

	[Describe the intended outcomes of your activities]
	[How you will measure if you have achieved the intended outcome]
	When 

	Wellcomm scores
Reduction in pupils below ARE for Communication & Language
Increased vocabulary in pupil voice
Improved Reception GLD
	End of term/ year data

	

	SEND target achievement
B-Squared progress
Increased classroom participation
Reduced dependence on adult support
	Learning walks
End of term/ year data 
	

	Closing attainment gaps
Attendance improvements
Increased club participation
Reading progress
	Learning walks
Registers of clubs 
End of term / year data
	

	Whole-school attendance
Persistent absence reduction
PP attendance gap reduction
	Weekly monitoring 
End of half term data and year of year data

	

	PSC outcomes
Reading attainment
Reading fluency
Reading for pleasure surveys
	Tracking termly 
PSC scores
Reading diaries monitoring 
	

	Writing ARE
Writing stamina
Vocabulary use in books
	Book looks
Learning walks 

	

	Reduced behaviour incidents
Improved attendance
Pupil wellbeing surveys
Increased learning engagement
	Behaviour scrutiny 
Outcomes of survey 
You hue data
End of term and year attendance figures 
	

	GLD
Communication and Language outcomes
Personal Development outcomes
Year 1 transition feedback
	Outcomes 
Tracking termly 
Pupil voice 
	


Review of the previous academic year
Sources
This template is based on the DfE’s inclusion strategy template.
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