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This statement details our school’s use of pupil premium (and recovery premium for the 2024 – 2026 academic year) funding to help improve the attainment of our disadvantaged pupils. It outlines our pupil premium strategy, how we intend to spend the funding in this academic year and the effect that last year’s spending of pupil premium had within our school. 
School overview
	Detail
	Data

	School name
	Albany Infant and Nursery School

	Number of pupils in school 
	140 (168 inc Nursery)

	Proportion (%) of pupil premium eligible pupils
	30 pupils 

	Academic year/years that our current pupil premium strategy plan covers (3 year plans are recommended)
	Year 1 of 3 year strategy.

	Date this statement was published
	September 2024

	Date on which it will be reviewed
	July 2024

	Statement authorised by
	Kirsten O’Neill

	Pupil premium lead
	Kirsten O’Neill

	Governor / Trustee lead
	Maxine Govier 


Funding overview
	Detail
	Amount

	Pupil premium funding allocation this academic year
	

	Recovery premium funding allocation this academic year
	N/A

	Pupil premium funding carried forward from previous years (enter £0 if not applicable)
	£0

	Total budget for this academic year
If your school is an academy in a trust that pools this funding, state the amount available to your school this academic year
	£57,720 April 2024



Part A: Pupil premium strategy plan
[bookmark: _Toc357771640][bookmark: _Toc346793418]Statement of intent
	Our pupil premium strategy is driven by a desire to provide the opportunities and experiences which will enable all children to flourish to their maximum potential. At Albany Infant and Nursery school, we believe that every child, despite any early, adverse childhood experiences or current challenging circumstances can thrive academically and emotionally. As a school, we strive to mitigate the barriers and challenges our disadvantaged pupils face to ensure that any gaps identified between children eligible for pupil premium and those who are not, are addressed, enabling all children’s needs to be fully met and giving children the opportunity to achieve. 
At Albany, we believe that all disadvantaged pupils warrant a culture of high expectation. We are aware that some of the children eligible for pupil premium children at Albany face unique challenges and have multiple barriers to learning and success including: low early language levels; low levels of aspiration; social and emotional needs and ongoing lack of parental support. As well as the aforementioned challenges, we also acknowledge that some of our children have not had the same life experiences afforded to their peers and do not have access to the same opportunities outside school as many of their peers.
 Our highest priority is that children in receipt of pupil premium funding receive quality first teaching which meets their academic needs and support for their social and emotional needs. This will not only benefit children in receipt of pupil premium, but also those non-pupil premium children who face similar barriers. We aim to challenge our pupils towards greater depth, as well as providing the support required for those who did not meet the age expected standard. 
We will ensure that we support our pupils, encouraging them to grow personally and academically using strategies that are grounded in research.   Fundamentally, we know that learning cannot take place where relationships are poor.  We aim to ensure that our children and families are cared for and supported around a range of issues.  
This year we aim to work to improve the following:
Communication and language barriers
Consistency of teaching through fidelity to phonics and maths schemes
Fluency of maths through introduction of the NCETM maths mastery programme  
Attendance of our pupils 
Resilience, independence and perseverance in learning behaviour
A consistent approach to writing 
Opportunities to build cultural capital
Familial issues which lead to early help or social care involvement. 


Challenges
This details the key challenges to achievement that we have identified among our disadvantaged pupils.
	Challenge number
	Detail of challenge 

	1
	Attainment and progress in writing and reading are low, as teaching in phonics is inconsistent 

	2 
	Communication and language barriers are evident in a high proportion of pupils across the foundation stage 

	3 
	Starting points of children within F1 and F2 are low in communication and language.

	4
	Inconsistent attendance of pupils has led to gaps widening in all curriculum areas particularly writing.

	5
	Pupils do not have fluency in basic mathematical facts therefore struggle with more complex calculation

	6
	Children tend to have limited life experiences and limited cultural capital, particularly those in receipt of pupil premium. 

	7
	Few pupils reach a greater depth of understanding across core subjects

	8
	The complex family issues presented by children with social care involvement and requiring early help, sometimes leads to pupils falling behind

	9
	Resilience of pupils in low leading to a lack of ambition and independence 


[bookmark: _Toc443397160]Intended outcomes 
This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will measure whether they have been achieved.
	Intended outcome
	Success criteria

	Improve communication and language across the foundation stage 

2 and 3 
	· Wellcomm is introduced and used across school as a diagnostic tool to identify the need for intervention 
· Intervention for pupils with specific speech and language issues is embedded and targets improve pupils expressive and receptive language 
· Early identification of disordered speech is made and successful referrals ensure pupils make progress 
· Discrete vocabulary is taught in all areas, shared with parents and obvious throughout school
· Reading for pleasure is a key element of the school day and parents and carers have opportunities to share in the love of books.  

	Increase fidelity to the phonics programme to ensure that attainment in reading and writing improves 

1 and 7 
	· All teachers are highly trained on Little Wandle phonics programme
· Consistent resources are used across phonic teaching
· Classrooms have appropriate phonic displays
· Rapid catchup and daily catch interventions are in place with children making accelerated progress 
· An increased percentage of pupils achieve a pass in the phonic screening check
· Parents are engaged in the phonic progress and know how to help their child
· Planning in reading and writing shows close links to taught phonics 
· Children’s reading diaries show increased amount reading at home
· Books sent home are closely linked with taught phonics 
· Little Wandle fluency reads take place in year 2. 
· A consistent system for teaching writing is embedded into practice and has a positive effect on children’s outcomes.
· Interventions are SMART, closely linked to gaps and impactful. 

	To improve fluency in mathematical thinking 

5 and 7 
	· Introduction of NCETM maths mastery across the school. 
· Reception daily maths session is planned for mastery in number 
· Reception shape space and measure is planned from White rose.  
· Sessions are effectively timetabled and delivered for maths Mastery across KS1
· Maths mastery is shared with parents who know how to help their child improve and succeed in fluency
· Consistent language is used across the school for maths teaching
· Outcomes at end points show an increased percentage of pupils who reach age related expectations and a greater number of pupils reach greater depth.  

	Ensure children are safe in both school and home and are able to regulate their emotions. 

8
	· Emerging needs tracker(ENT) provides early identification of pupils 
· Boxall profiles show baseline and end of intervention progress
· Time tabled interventions are targeted and provide support for pupils identified
· Range of ELSA sessions provide targeted support for families and pupils
· Daily check ins are part of classroom routines
· Forest school programme is established and supports vulnerable pupils with emotions and attendance concerns. 
· Parent workshops are provided through school help parents with toileting, behaviour, sleep, anger and emotions, ASD/ ADHD, routines.  
· Elsa drop ins are established for parents 
· Regular sign posting is available for parents on class dojo 
· TAFs will be established for families in need and discussed weekly at safeguarding meetings 
· EHAFs will be completed where family need is greater than school can provide
· Referrals to social care/ other agencies will be made swiftly where thresholds are met 

	Raise attendance for children eligible for pupil premium 

4
	· Bi weekly attendance monitoring shows those pupils whose attendance falls below 96%
· 6 weekly monitoring periods increase pupils attendance
· Parents are well informed of their child’s attendance 
· Persistent absentees are part of a TAF 
· Support for families is provided through targeted work with the ELSA and reviewed 6 weekly
· Catch up systems ensure pupils who were absent do not miss out on phonics or maths mastery sessions – this is sent home for parents to help with 
· 

	Improve behaviours for learning in class  

9
	· Clear set of behaviours for all year groups
· Mindfulness implemented in EYFS to improve listening and stillness
· Physical literacy in EYFS to improve capacity to sit and listen 
· 5 Bs so children have a process for finding help
· Staff training on scaffolding learning to improve independence
·  Use of classroom techniques such as hinge point questioning, reactivate and whole class AFL to establish readiness to progress


Activity in this academic year
This details how we intend to spend our pupil premium (and recovery premium funding) this academic year to address the challenges listed above.
Teaching (for example, CPD, recruitment and retention)
Budgeted cost: £57,853.69
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Phonics training for all staff

Inset day training – 
£500
	EEF: Phonics approaches have been consistently found to be effective in supporting younger pupils to master the basics of reading, with an average impact of an additional five months’ progress. Research suggests that phonics is particularly beneficial for younger learners (4−7 year olds) as they begin to read.
	1 and 7

	Phonics monitoring and coaching 
Leadership time weekly – 1.5 hours – team teach and model
£1940.70
	EEF: The evidence tells us that high quality teaching is the most important factor when it comes to improving attainment outcomes, particularly for disadvantaged pupils.
	1 and 7

	Maths mastery training for leads

Lead teacher EYFS
Lead teacher KS1
HT 
1 day cover
 £297
	EEF: The evidence tells us that high quality teaching is the most important factor when it comes to improving attainment outcomes, particularly for disadvantaged pupils.
	5 and 7

	Maths Mastery monitoring and coaching

Leadership time weekly – 1 hour – team teach and model
£1578.72

	EEF: “teaching for mastery” is characterised by teacher-led, whole-class teaching; common lesson content for all pupils; and use of manipulatives and representations.
	

	Maths mastery training for all staff 

Staff meeting 

	EEF: The evidence tells us that high quality teaching is the most important factor when it comes to improving attainment outcomes, particularly for disadvantaged pupils. approach?
The impact of mastery learning approaches is an additional five months progress, on average, over the course of a year.
	5 and 7

	Purchasing of resources for Little Wandle

Large flash cards x 6 
Wall chart x 5 
£29.98 +£44.97
Words cards x 5 phase 3 £119.98
Words cards x 5 phase 5 
£179.98
£269.97
£269.97
Little Wandle phonics books 
Big cat phonics matched reading books £326.88


	EEF The teaching of phonics should be explicit and systematic to support children in making connections between the sound patterns they hear in words and the way that these words are written.
	1 and 7

	AFL strategies CPD 

Team teaching and coaching – leadership release
£170 x 35
£5,950
half day per week
	EEF: The evidence tells us that high quality teaching is the most important factor when it comes to improving attainment outcomes, particularly for disadvantaged pupils.
	1,5,7 and 9

	Visit to Pinewood to observe good practice for EYFS PP pupils 

EYFS team to observe practice and provision for PP pupils
3 x £297
£200 charge for visit.  
£1091
	EEF: The evidence tells us that high quality teaching is the most important factor when it comes to improving attainment outcomes, particularly for disadvantaged pupils.
	

	Additional TA in Reception to deliver Speech and language/ SEND/ PP interventions 
£17,517
	
	

	SEND training for teaching staff
6 x 1.5 hours additional support

Family Sendco

	
	


Targeted academic support (for example, tutoring, one-to-one support structured interventions) 
Budget £
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Pupils gaps are identified and reduced through SMART interventions  


	EEF - For pupils in need of additional support, research suggests that providing targeted academic support finely tuned to the needs of individual pupils offers potential benefits.
	1,5 and 7

	Pupil progress reviews ensure that all pupils make accelerated progress from their starting points 

Leadership meetings with staff – cover 1 meet per class three times per year 

Three days supply cover @£279 per day 
£837
	EEF - For pupils in need of additional support, research suggests that providing targeted academic support finely tuned to the needs of individual pupils offers potential benefits.

	1,5 and 7

	Wellcomm diagnoses and targets gaps in children’s expressive and receptive language in small groups 
and 1:1 intervention where required

Resource and programme £470
Training costs – 4 members of staff cover costs – 4 x £279
£1116
	EEF - For pupils in need of additional support, research suggests that providing targeted academic support finely tuned to the needs of individual pupils offers potential benefits.

EEF – oracy intervention has an average impact of 6 months’ additional progress over the course of a year.
	2 and 3

	
	
	

	Daily and rapid catch-up interventions ensure children are on track to pass phonics screening check 

Daily catch up 
30 mins TA x 5 days KS1 £1508

15 mins TA x 5 days Reception 
£734

Rapid catch-up year 1 
£1508
Rapid catch-up year 2 
£1508
	EEF - For pupils in need of additional support, research suggests that providing targeted academic support finely tuned to the needs of individual pupils offers potential benefits.  Research suggests that phonics is particularly beneficial for younger learners (4−7 year olds) as they begin to read.
	1 and 7 

	Maths mastery catch up sessions for pupils who are identified as below age related expectations in Y1/2

Catch-up year 1 
£1508
Catch-up year 2 
£1508
	EEF - For pupils in need of additional support, research suggests that providing targeted academic support finely tuned to the needs of individual pupils offers potential benefits.
“teaching for mastery” is characterised by teacher-led, whole-class teaching; common lesson content for all pupils; and use of manipulatives and representations.
	5 and 7



Wider strategies (for example, related to attendance, behaviour, wellbeing)
Budgeted cost: £ 
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	ELSA provision is timetabled effectively for children identified by ENT

Half day of ELSA per day 
£304.20 p/w x 35 weeks
£10,647
	Social and emotional learning approaches have a positive impact, on average, of 4 months’ additional progress in academic outcomes over the course of an academic year.

	8

	Phonics workshops delivered for parents x3 per year

Leadership time – half day 
£485.18
	EEF - Parental engagement has a positive impact on average of 4 months’ additional progress. It is crucial to consider how to engage with all parents to avoid widening attainment gaps.
	

	Reading diaries purchased for tracking pupils reading at home and providing a home school communication around reading 

£585.75
	EEF - Parental engagement has a positive impact on average of 4 months’ additional progress. It is crucial to consider how to engage with all parents to avoid widening attainment gaps.
	

	Forest school provision is tailored to those pupils who require emotional regulation or attendance intervention 

Training £1000
Resources and provision organisation 
£2,000
	EEF: Social and emotional learning (SEL) interventions seek to improve pupils’ decision-making skills, interaction with others and their self-management of emotions, rather than focusing directly on the academic or cognitive elements of learning.
	8

	Attendance teams to ensure that pp attendance is closer to 96% target and that families are supported to achieve this 

Half day per fortnight office time 
£1,173.60

	EEF- Addressing the most significant non-academic barriers to success – attendance, behaviour and social and emotional support Attendance is one of the most significant non-academic barriers to success.

	4 

	Provide financial aid so children who are eligible for pupil premium can attend school trips/extra-curricular clubs 

£2,500
	Teaching and Learning Toolkit | EEF (educationendowmentfoundation.org.uk)

Theatre trip 50% reduction 
Trip – residential
Trip – curriculum area 

	4

	
	
	



Total budgeted cost: 
Part B: Review of outcomes in the previous academic year
Pupil premium strategy outcomes
This details the impact that our pupil premium activity had on pupils since the implementation of this strategy in the 2024 to 2025 academic year. 
	Academic Year 24/25
Ensuring children are safe in both school and home and are able to 
regulate their emotions 
Analysis of the EYFS profile showed the early learning goal of self-regulation had improved 
for DPs when compared to previous years. The gap between DPs achieving this goal and their non disadvantaged peers also narrowed significantly and in 2025 was just 2%. Leaders feel this is due to the measures taken in school. Vulnerable children are tracked closely; these 
include those on child protection and child in need plans, those receiving early help and those open to social care. DPs are overrepresented in this vulnerable group of children. 
Leaders shared records showing the breakdown of referrals made to social care and external servicesacross the year. Additional support such as play therapy, Forest school and emotional and mental health support were closely matched to individual need, with pre and post assessments evidencing positive impact. As well as improvements in self-regulation there were 
also additional benefits; targeted DPs had improved punctuality and attendance, DPs who initially had not seen themselves as successful learners grew in confidence and passed their Y2 phonics retakes.

Improved attainment in reading, writing and maths
Phonics outcomes for all children, including DPs, have improved when compared to the previous year. The percentage of DPs passing the Phonics screening check improved from 26.7% in 2024 to 42.9% in 2025; however, this remains lower than outcomes achieved by comparable groups nationally. Attainment gaps between DPs and their non-disadvantaged peers have also widened. Leaders have analysed the phonics outcomes and identified a vulnerable group who were the lowest achieving across the Y1 cohort; boys who have SEND and are also eligible for the Pupil Premium. Measures
that are in place for the next academic year were shared and include interventions for those who did not pass the screening check with an additional teaching assistant deployed to enable smaller group sizes. The school is now a partner school with Flying High English Hub and have received funding to supplement their phonics resources.  

Reading outcomes for Y1 DPs have improved from 46% in 2024 to 50%, with one DP working at Greater Depth (GD). In Y2, outcomes have improved significantly; from 26% to 56% with one DP working at GD.  Writing outcomes for Y1 DPs have fallen from 40% in 2024 to 21%. In Y2, outcomes have improved from 16% to 33%. Writing outcomes remain low and below national comparatives. This area remains a focus for leaders; improving writing will be a priority on next year’s School Improvement Plan. Leaders have researched and sourced external support to improve writing outcomes. An INSET for teaching staff in December will consider the sequence for the teaching of writing, with a new handwriting scheme introduced from Sept; this will mirror the scheme used in the Junior school. 

Maths outcomes for Y1 DPs have improved from 40% in 2024 to 50%, with one DP working at GD. In Y2, outcomes have improved from 26% to 34%, with one DP working at GD. Y1 and Y2 outcomes have been internally and externally moderated giving leaders’ confidence in their accuracy. School has been outward facing and attended both LA meetings and events set up by themselves involving 7 local schools.

Improved behaviours for learning in class
Although leaders’ own monitoring of lessons has shown more disadvantaged children on task, they acknowledge there is more work to do. Many DPs remain passive learners, with an over reliance on adult support and demonstrating a lack of independence. Pupil voice also evidenced children being interrupted in their learning by other children not on task. Leaders have organised CPD and coaching for staff to improve and develop pedagogical approaches, so class teachers develop skilful questioning techniques and impactful ways to respond to children and keep them engaged in their learning. This will also be a priority on the SIP next year.

 Improved communication and language across the foundation stage 

 Outcomes for all children, including DPs, have improved when compared to the previous year. 
 The percentage of DPs achieving a good level of development improved significantly from 28.6% in 2024 to 64.3% in 2025; this is higher than comparable groups nationally and paints a 
positive picture for those children as they move into Y1. Additional catch-up sessions have already been planned for those DPs not achieving the standard, closely linked to the identified 
limiting factors -  Attainment gaps between DPs and their non-disadvantaged peers have 
also narrowed, with a 5% difference in outcomes. 
Leaders feel their own monitoring has evidenced improved provision in the Early Years for all children. The support from the Maths Hub has been well received with the main delivery being 
in the Reception classroom and the focus has been on Mastery number and children’s use of Mathematical vocabulary. 
The improvement in DPs communication and language was evidenced by the WellComm screening tool which showed an improvement from a baseline of 30% of DPs achieving to 64% in the summer term. The strategies and resources used to improve children’s oracy in the Reception class will be rolled out to KS1 from September.



2
image1.jpeg




